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Abstract  
Aim - Employability is one of the areas of the strategy 2020 which was recently 
released by the European Commission. It is getting a lot of attention nowadays because 
of the changes that are taking place in the labor market. These changes are creating new 
jobs that require new skills. Students are one important target group for these changes. 
It is, therefore, crucial for the students to be equipped with well-developed 
employability skills. Together with the educational institutions, NGO‟s for education 
are also working for a better enhancement of the employability skills among students 
and young graduates. Junior Achievement Young Enterprise is Europe‟s largest 
provider of entrepreneurship education and recognized by the European Commission 
Enterprise Directorate General as a „Best Practice in Entrepreneurship Education‟. The 
focus of the present research paper is on the employability skills that student possess, 
their level of work readiness and, also, their attitude towards entrepreneurship 
Methodology - A survey is carried out among 155 students, all former participants in 
the Graduate Program delivered by Junior Achievement Young Enterprise Europe. The 
analyzed sample is comprised by students coming from six  European countries 
(Romania, Portugal, Spain, Norway, Denmark and The Netherlands).  
Findings - The main finding of the research indicates that there is a positive and strong 
relationship between students‟ work readiness and the influence of the experiences 
„School” and „Graduate Program”. The results present the two experiences as important 
factors of the level of work readiness, which is a proxy of employability.  Regarding the 
possibility of becoming an entrepreneur students‟ find „fear of failure” and   lack of „a 
product/service idea” as the most important obstacles in their achievement. The personal 
characteristics of the analyzed sample, such as gender do no change the importance and 
order of these two barriers. However, differences of perception may be identified 
between the age groups, and this could be a good topic for further research. The current 
findings are based completely on the perceptions of participants in the „Graduate 
Program”.  The findings of the current paper can be used in future studies, in order to 
gain deeper knowledge in the field and to have a contribution to the existing academic 
literature in this area.   
Keywords: employability skills, work readiness, barriers towards entrepreneurship 
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Introduction  
The job market has become highly emerging, nowadays, with new skills and capacities 
needed in order to respond to the new requirements. There is a higher diversity and a 
more intense mobility of the work force and of the young graduates especially. Higher 
education students are expected to be more responsive to job requirements, to have 
more social skills, in the end to be employable. (European Comission, 2010) 
Globalization and technical change have certainly led to an economic expansion and 
more job opportunities, but, in the same time job insecurity and the risk of employment 
for the unskilled have risen. Therefore, it is highly important for students, especially for 
recent graduates to have the required skills in a changing working environment. 
Moreover, the new technologies in information have as consequence the automation and 
greater flexibility of jobs, so the level and quality of skills required are rising and 
becoming critical factors. Higher education institutions and students are increasingly 
expected to be more responsive, in their study provisions and study activities, to the 
needs of the employment system. Yet, these needs are more difficult to identify in times 
of growing uncertainty, substantial mismatches, considerable erosion of traditional 
occupations and employment condition, and rapid obsolesce of knowledge. Thus, higher 
education and students are expected to be responsive to fuzzy demands. (European 
Comission, 2010) 
Before the large expansion of higher education, the employability of graduates was 
largely taken for granted by higher education institutions.  Most graduates found it easy 
to get a job after graduation and earn reasonable incomes in order to have a good quality 
of life. The types of employment available to graduates were fairly well defined and 
preparation for employment meant the acquisition of the knowledge and technical skills 
for these occupations    
Given the high level of importance that employability has in the actual economic 
environment, the European Commission Strategy 2020 has declared employability to be 
one of its four priority areas of action. According to the European‟s Commission‟s 
definition, employability should improve the employment situation, as well as equip the 
workforce to adapt to the demands of the twenty-first century.  
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Employers are more interested in entrepreneurial skills and engagement in community 
and sustainability issues. This happens because companies, nowadays, face challenges 
that they were not aware of before. These challenges are related to engagement in 
community, sustainability issues and also entrepreneurial spirit, and they all come to 
support global growth.   
It‟s important for graduate to have an experience that helped them gain more knowledge 
in this field. First of all the graduate will have something to speak about at the 
interview, they will relate facts from their own experience, and this will put them at 
least one step in front of the competition. Experiences like this can also give the 
advantage to meet business volunteers, and usually they follow up with students‟ 
progress in the following months to check the skills they proved in the project, and it 
could end up with a job offer from the company.  
Being involved in such schemes, projects, and activities were students can make 
themselves visible, helps them to gain and improve   skills. If some graduates don‟t, the 
others will. The companies get to know the students a lot more personally and this gives 
the graduates a big competitive advantage when it comes to interviews. 
One example of such an experience is the Graduate Program of Junior Achievement 
Young Enterprise Europe (JA-YE). This program helps students to get a better 
perspective about the spirit of enterprise, the interdependent roles of company 
departments, the work performed in a company and how businesses operate. The 
program focuses on students aged 19 to 26 and on average includes 18 to 36 hours of 
instruction and volunteer led activities.  
The activities developed during the program have as purpose the use and improvement 
of the following skills: team working, presentation, critical thinking, decision making, 
reporting, graphing, interpreting data, analyzing situations, self-motivation,  etc. 
Through the project the students will learn more and have the opportunity to apply 
notion related to: competitive advantage, economic systems, fiscal systems, income 
distribution, labor markets, labor markets, production, risk, trade and business.  
Starting with the 1990s, there has been a great attention over the relationship between 
higher education and employment, especially in Europe (Teichler 1999). This study also 
aims to present the role of higher education and participation in JAYE‟s Graduate 
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Program, in developing employability skills. To this purpose this paper has the 
following research question:  
What is the impact of the skills coming from two experiences: “School” and “Graduate 
Program” on students‟ employability?   
To get a better insight into this question, answers for the following sub questions are 
expected:  
Which are the most important skills for employability? 
What are the experiences that influence the development of the skills? 
What the level of work readiness that students‟ have? 
What‟s the level of students‟ career awareness?  
Which are the most important barriers into the pursuit of an entrepreneurial career?  
Which are the facilitators of entrepreneurial act? 
The present study will bring benefits to the Junior Achievement Young Enterprise 
Europe Organization as well as to the existing literature in the field of employability. 
The organization is going to benefit in a direct way, because through this study it can 
identify the influence and the outcome that their Graduate Program has on students‟ 
employability level and career prospects.  
Empirical analysis about students employability based on students‟ perception is not 
very rich; therefore, it is a need of this kind of researches.   
It will bring value to the academic part by adding findings about students‟ 
employability, from a student point of view. What gives value to this paper is that the 
sample analyzed is a very targeted and focused group and the finding are relevant for 
the population from where the sample was extracted, which is the participants student in 
the Graduate Program across Europe.  
 In Chapter 1 is presented the review of the literature on this topic; chapter three 
presents a detailed version of the aims and the methodology of the study; chapter 4 is 
represented by  the findings of the research; the last chapter presents some policy 
implications and the author‟s concluding thoughts.  
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Literature Review  
European countries face some crucial challenges in the 21st century. These challenges 
are related to both external conditions like globalization and the new knowledge-driven 
economy and internal societal dynamics like population ageing. The appropriate policy 
response to be competitive, capable of economic growth and achieve social cohesion is 
multifaceted and covers such fields as fiscal, social, labor market, health and education. 
(Johansen et all, 2006). 
All these changes have a direct influence over the labor market, and especially over 
graduates‟ employability. It is getting harder and harder to have the appropriate set of 
skills and to get a job, after students finish their studies. “Human capital directly 
increases productivity by raising the productive potential of employees. Improving 
skills and human capital is important in promoting growth, both as an input to 
production and by aiding technological progress. This has been recognized both in 
endogenous growth theory and also empirical studies comparing growth in different 
countries. (HM Treasury, 2000, pp.26, 32) 
Nowadays the term “employability” is defined in a more complex way than just a set of 
“core”, “key” and “transferable” skills; it is now more connected with the academic 
valuing of good learning.  
Traditional model of graduate employability comprising skills, competencies and 
attributes is confronted by a new four-stranded concept of identity that comprises 
values (personal ethics, commitment to social values such as diversity and 
sustainability), intellect(what the degree program of study itself delivers whilst 
performance refers to the potential to deliver results),social engagement ( the ability to 
interact with persons constructively across of range of problems) and performance 
(potential to deliver results) (Hinchliffe, Jolly, 2010). 
Students of all discipline can develop highly marketable, work related skills during their 
higher education, skills of tangible and immediate value to employers. Such skills are 
acquired through learning on degree courses as well as learning through work 
experience and extracurricular activities. An important source of knowledge growth and 
of skills development is the “learning-by-doing”, and that‟s what JA-YE Programs are 
dedicated to. 
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“Whereas the world of employment has, by and large, been satisfied with the 
disciplinary understanding and skills development as a consequence of participation in 
higher education, it has been less happy with the development of what have been termed 
“generic skills” such as communication, team-working and time management.” (Harvey 
et al.1997)   
A recent study from the European Commission on “Graduate Employability” 
highlighted what employers nowadays look for when a graduate applies for a job. The 
study findings reveal that 86 % of employers consider good communication skills to be 
important, yet many employers are dissatisfied that graduates can‟t express themselves 
effectively, also, “soft” skills such as team working are also vital and even more 
important than most “hard” skills, although numeracy and literacy skills are considered 
essential by 70 % of employers.  
In the same study we find the top most important skills rated by employers when 
recruiting new graduates and these skills are: communication skills, team working 
skills, integrity, intellectual ability, confidence, personality, planning and organizational 
skills, literacy, numeracy, analysis and decision-making skills.  It can be concluded that 
social skills and personality are most important for employers than their degree 
qualification, furthermore, “soft” skills including communication skills and team 
working skills are the most important capabilities sought among new graduates (The 
Council for Industry and Higher Education, 2008). 
Employability derives from the ways in which the student learns from his or her 
experiences. The curricular process may facilitate the development of prerequisites 
appropriate to employment, but does not guarantee it. Hence it is inappropriate to 
assume that students are highly employable on the basis of curricular activities alone (it 
is not an insurance of employability). 
 All the studies that have been conducted regarding “employability” during the 
twentieth century, have leaded to the development of at least seven versions of the 
employability concept.  
The first definition was given back in the 1900s and persisted for a long time in the 
United Kingdom and in the United States for almost 50 years. According to this first 
definition employability was a simple dichotomy, which meant that: a person was or 
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was not employable, valid and immediately available on the labor market. This concept 
led to a system that didn‟t recognized any degrees between the conditions of 
employability and un-employability.  
More modern definition of employability appeared between the 1950s and 1960s and 
where developed by countries like the United Kingdome, France, etc. Out of these 
definitions, three stood up:  
 Socio-medical employability. Immediately introduced a quantitative scale 
between employable and unemployable. This concept was developed mainly by 
doctors, so the scale was based on the persons physical condition.   
 Manpower policy employability. The scale is improved, and together with the 
medical rankings we have now characteristics like: driving license, former drug 
user, etc. Therefore, this concept seeks to identify if the acceptability 
requirements on the labor market are satisfied.  
 Flow employability. This notion has a different approach of the concept, and it 
presents it like as the speed at which a certain group of the unemployment finds 
work. It has the advantage of directly linking the state of unemployed with that 
of the labor market.  
 Labor market performance employability. Was developed in the late 1970s, by 
American researchers. The definition included three indicators: the probability 
of obtaining one or several jobs, the probable duration of these jobs expressed in 
hours of work, and the probable salary. After multiplying them the synthetic 
indicator obtained was expressing the degree of employability of a person.  
 Initiative employability. The sixth concept focuses on the individual, and 
moreover on the breadth of potential or already acquired human capital 
(knowledge and productive skills, but also learning ability) and on the size of the 
network of help of support that a person is able to mobilize. According to this 
concept, a person is employable if is able to benefit from his/her accumulated 
knowledge and networking.  
 Interactive employability. “The relative capacity of an individual to achieve 
meaningful employment given the interaction between personal characteristics 
and the labor market”, a Canadian definition, dating 1994. 
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It is obviously a difference of perspective between two waves of definitions, the 1960s 
and that of the 1980-1990s.  The 1960‟s are very narrow and they have in the center 
either the individual, either the collective, and they don‟t “communicate” with each 
other.  They are not interactive and they don‟t cover certain aspects.  The more recent 
definition, support a quit opposite perspective, which is: that employability is 
considered in relation to a given context, to a changing labor condition, but also to the 
individual level of knowledge and skills (CBI.com). 
Governments are also taking action regarding this matter. They acknowledge concerns 
that those leaving schools, colleges, and universities often lack the appropriate 
knowledge, commitment and skills required. The traditional concerns about the 
employability of the unemployed and unqualified have been extended now to those 
graduates entering the job market from university.  
Higher education has become a mass pursuit and success in the job market is a matter of 
developing the knowledge and employability skills that employer now demands 
(Knight, Yorke, 2006) .Employability is presented as a win-win scenario. It is a source 
of individual and national prosperity that rests on the talents and achievements of 
individuals.  
“Employability is a set of achievements, understandings and personal attributes that 
make individuals more likely to gain employment and be successful in their chosen 
occupations.” Higher education awards describe the graduate‟s past performance but 
some achievements vital for workplace success might not be covered, and the school is 
not to blame here, just because is difficult to put a grade on characteristics such as drive, 
team working and leadership. (Knight, Yorke, 2003) 
Alternative approaches to defining employability: “Is the capability to move self-
sufficiently within the labor market in order to realize potential through sustainable 
employment?” (Hillage and Pollard 1998:2) –it focuses on the skills needed to secure 
and maintain a “graduate job”. 
“The relative chances of finding and maintaining different kinds of 
employment.”(Brown et all. 2002)  
Lifelong learning represents today‟s eudaimonia. This term belongs to Aristotle‟s 
Nicomachean Ethics, meaning that it is “achieving one‟s full potential (being) closely 
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connected with what one has made of oneself and one‟s life”. The point – or telos – of 
what we do is ultimately to contribute to achieving eudaimonia – living the fulfilled life.  
The quality of opportunity available in modern economies now correlates closely with 
the degree of responsibility demonstrated by individuals in enhancing their knowledge, 
skills and productive capacity, represented by the notion of individual 
“employability”.(DfEE, 1988) 
According to the British Government “lifelong learning and continuous deskilling are 
essential to enable people to cope with change, achieve security in their lives and 
benefit from growing prosperity”.  Nowadays, under the intensifying pressure of global 
competition very large numbers of graduates need to offer employers more than the 
academic skills traditionally represented by the subject and class of degree.  
In the 1990‟s governments from the United Kingdom were trying to motivate higher 
education institutes to focus more on employability skills in their undergraduate and 
postgraduate curriculum. It was the beginning of the concept “employability skills” and 
here they were gathered the following skills: “core, transferable, key, and generic” skills 
needed in many types of high-level employment and it was generally assumed that this 
skills show the graduates‟ work readiness. (Hyland 1994, Tribe 1996).  
Harvey and Knight 1996 give this concept a further explanation. The idea of 
“graduateness” came up in order to do a separation between the graduates, as a process 
of massification was taking place. With all the changes taking place in the work place, 
higher education was under the pressure of offering proves that the graduates possess 
relevant employability skills.  The reports, made about the skills that employers 
considered relevant for employability, revealed that employers and students do not 
always value the same set of skills.  It was concluded thought that the threshold or the 
set of skills that all graduates should have in order to be considered “employable” were: 
communication, numeracy, IT and Learning to learn. From here on, during the 1990s it 
was a generally accepted assumption that if graduates acquire such “threshold” 
employability skills during higher education, they have improved chances of gaining 
employability that is appropriate for graduates. 
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Studies also show that employers have other criteria also, except of the “employability 
skills”. According to (Brown and Scase 1994) a big role in getting a job was played by 
the university‟s reputation or the departments were students‟ are graduating from.  
Starting with 1997 employers start showing concerns about graduate‟s ability to cope 
with change and to add value by continuing to learn and develop in the workplace. 
(AGR 1995, Harvey et all 1997, Guile and Fonda 1998).  Therefore, employers start to 
ask more than just key skills, they start asking for additional skills like: meta- cognitive 
skills, “behavioral attributes”, etc.  
In general, the term employability skills have become a “chameleon” concept. It usually 
refers to the range of knowledge, skills and attributes that graduates are expected to 
demonstrate that they have acquired while studying in higher education. (CVCP 1998, 
Hillage and Pollard 1998). But it can be used also in order to express the demand in 
some occupations for a mix of the traditional disciplinary and technical knowledge, 
which have been developed in higher education, as well as employability skills (Mason 
2000). And, finally, it can also refer to the idea of graduates‟ “propensity” to find work. 
(Harvey 2001).  
The advantage that recent graduates may have in tougher economy is that they are less 
expensive than more seasoned workers. According to Dan Black (Campus recruiting 
director – Ernst & Young) business hire new graduates as an investment.  Moreover, 
younger people are more into the latest technology and the new generations of students 
has been exposed to greater cultural diversity, qualities that can create an important 
competitive advantage for them (NewYorkTimes, 2010). 
Research by the CBI shows that almost a third of employers (30%) have problems with 
graduates‟ generic employability skills such as: team working, communication and 
problem solving. Employers are also disappointed with graduates‟ attitude to work 
(25%), self-management (33%), and business awareness (44%) and foreign language 
skills (49%).Aside from generic employability we also need to recognize that employers 
are increasingly going global, and hence need graduates who have experience of 
different countries and cultures and so can deal with overseas customers and clients. 
 According to Hartshorne (2002) the objective of “enterprise education” may be 
learning “for”, “about” and “through enterprise. The learning outcome of this type of 
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education would be to allow students to think and act in an enterprising way, where 
self-employment or entrepreneurship are not playing the main role, they are a possible 
outcome, but more important is the experience itself and the skills developed. 
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Aims and methodology 
Research settings 
This study conducts an empirical investigation on students‟ employability, 
employability skills in the 21st century and student‟s work motivation factors. The work 
place nowadays has become extremely challenging for students and the competition for 
a job has increased. Globalization, information technology, social responsibility is the 
main factors that are making that are changing the requirements of the employers. New 
jobs are created and they need, apart from the traditional skills, new set of skills that 
students must have in order to become employable. Students need to have a proactive 
behavior and attitude towards the experiences in their life and to try to get the best out 
of them.  
This study is based on the experiences and perception of students from 6 European 
countries (Romania, Portugal, Spain, Norway, The Netherlands and Denmark), all 
former participants in the Junior Achievement Young Enterprise Graduate Program. 
The studies that already exist on the topic of employability are focused more on the 
employers‟ point of view, and on the skills they believe that are important for young 
graduates to have.  
Therefore, this study objective is to identify which are the employability skills in the 
perspective of students and which are the experiences that helped them more to develop 
these skills. Due to the fact that the research is conducted only on form we participants 
of the Graduate Program, the findings will also focus on the importance of this 
experience and the outcome of it regarding the career prospect.  So, the current study 
forwards the following hypothesis: „The participation in the JA-YE Graduate Program” 
is a positive factor of developing students‟ employability level.”  
The fact that the respondents come from six different countries will help withdrawal 
findings that highlight differences between countries and cultures.   
JA-YE
1
 Company and the Graduate Program 
JA-YE Europe is Europe‟s largest provider of enterprise education programs, reaching 
3.1 million students in 38 countries in 2009. JA-YE brings the public and private sectors 
                                                          
1
 JA-YE Europe : „Junior Achievement Young Enterprise Europe” – www.ja-ye.org 
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together to provide young people in primary, secondary school and university with the 
high-quality education programs to teach them about enterprise, entrepreneurship, 
business and economics in a practical way. In sum their mission is to train young people 
to learn how to discover business opportunities, but also to provide them with the 
platform needed to develop employability skills. 
The Graduate Program is not a business game but a real business experience which can 
be run over a part or full academic year. It is a learning experience that has academic 
rigour with practical applications, giving participants freedom and flexibility while 
enabling participation in as many aspects of business management as possible. 
Participants will experience first-hand the entire life cycle of business ownership: set 
up, funding, planning, product or service development, marketing, and finally, 
liquidation.  
Running a company through the Graduate Program allows students to test out their 
ideas, their skills and ability to cope with new and sometimes difficult situation in a 
limited risk environment. It is entirely possible that students may want to carry on their 
business at the end of the project. This program is designed to reduce the obstacles that 
students encounter when they want to start their own business, but also to give an 
insight of what a business is in order to become more employable.  
The Graduate Program business model provides a framework of best business practice, 
giving them the knowledge and skill base to put them in a good position for future 
business endeavors. Whether the participants want to go into business for themselves or 
work for someone else the experience gain through the program will set them ahead the 
competition.  
The Graduate Program has been used by branches of JA in Europe in a number of ways, 
like: 
 Slotting into an existing appropriate module ( example : business planning or 
business development ), forming a practical adjunct to the theoretical course, 
and a vehicle whereby the students can apply the theory in a practical situation; 
 As the core of a module, around which the program builds additional material to 
form a full module which can be accredited within the curriculum; 
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 Within the curriculum, as an independent “stand-alone” activity, run purely as 
an experiential process with no surrounding structure (lectures, materials, etc.) 
added beyond those prescribed in the Graduate Program procedures; 
 On a purely voluntary basis, outside of the curriculum, as a standalone activity, 
in this instance it is recommended that students work closely with the Junior 
Achievement program coordinators for supplementary information and support.  
Some universities used the program to test business ideas and develop business case, 
which they have then taken forward as a full registered company following liquidation 
of the competition company. It can therefore serve as a “test-start” program that can be 
carried forward through a university‟s Business Incubation Unit.  
When the Graduate Program is offered within the curriculum, the students are either 
required to participate or are given a choice of two or three options, When the program 
is run on a voluntary basis, the recruitment process might include publicizing it at 
“student‟s fairs”, advertising by poster around the university, publicizing using internal 
university email system and delivering awareness raising presentations to invited groups 
of students.  
 As Figure1 shows in 2009 the program had the following impact across Europe: 
Figure1. Graduate Program impact in 2009 
 
 
 
 
 
 
 
 
 
 
 
Teachers  
301 
Students 
10, 627  
Business      
Volunteers 
1,412   
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Sample and Procedure  
The use of students in an empirical research about employability related skills and 
importance is crucial. It allows the realization of further researches that can compare the 
differences in perception between the employers and the young graduates and the gaps 
that exists. Also, further studies can focus on finding ways to overcome these gaps.  
University students‟ work for academic pursuits, demonstrating characteristics of 
regular full-time employees setting goals, assuming responsibility and being held 
accountable for task completion. Furthermore, like adult individuals they have 
convictions, values and attitudes (Mihail, 2009). The students who are in the way to 
their graduate degree tend to acquire one more quality: management of careers that 
comes together with the corporate ladder over a period of time of taking decisions 
regarding their career path.  
Therefore, in order for the study to have relevant findings about employability and the 
motivational factors of students across Europe the sample gathers 155 university 
students from six European countries.  
Figure2. Student participation per country       
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Figure3. Gender participation   
 
 
 
 
 
 
 
 
 
 
In order to reach the student sample there was used a structured questionnaire was 
distributed to the students, all former participants in the Graduate Program. One part of 
the questionnaire (42 students) was distributed during the European Finale of the 
Graduate Program that was held in Sofia 3rd- 7th of July 2010 and collected from 
student immediately upon completion. The second part of the questionnaires was 
distributed online through the help of internet. Junior Achievement Young Enterprise 
Europe provided the database with the participants in the program from the years 2009 
and 2010 and the questionnaire were forwarded to all the listed students.  
The sample comprised 45 respondents from Romania, 21 from The Netherlands, 30 
from Portugal, 13 from Spain, 32 from Norway and 14 from Denmark. Out of this 
sample 57 were women and 98 men. Regarding the age distribution of the participants: 
77 had ages between (19 and 22), 70 (23-26) and 8 respondents were between (27 and 
29).  
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Instrument    
The respondents were asked to answer 16 questions related to employability, work 
readiness, entrepreneurial behavior and work motivating factors. The set of questions 
used in the current studies were used in a similar research done in 2007 in England by 
Junior Achievement Young Enterprise UK. (Alumni Evaluation Young Enterprise UK, 
2007) 
The recent research conducted on students coming from six European countries has 
shown that students‟ perceptions over employability and work motivators are mostly 
shaped by respondents‟ age, whereas the results were not much influenced by the 
country of residence.   
The questionnaire is multi-dimensional instrument of research, comprised of 16 attitude 
and perception statements that will help drawing conclusions about students‟ 
employability.  The areas the study focuses on are: level of employability, experiences 
that students value most (school, friends and family, work experience and the Graduate 
Program), career prospects when leaving school, and attitude towards entrepreneurship.  
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Findings 
First dimension – Employability related skills and Work readiness  
The first question in the questionnaire presented to the students a set of eight skills that 
are considered, by the literature on employability, as being important employability 
related skills. This set of skills is comprised of the following skills: team-working, 
presentation, interviewing, leadership, decision making, risk taking, self-motivation and 
sales/ negotiation. Students had to grade the importance of four experiences (School, 
friend and family, work experience and the Graduate Program) in the development of 
the skills.  
In order to have a better picture of the importance of the skills in the early stages of 
career, the top five skills out of the initially eight presented below and further analysed. 
These results were obtained based on the answers from question 6 and are shown in 
Figure4. 
Figure4. Top5 most important skills for students  
 
  
 
 
 
 
 
 
 
Next, based on the student answers from the question 1, the importance of each one of 
the four experiences to the development of these five skills is going to be analyzed.  
 
  1 
• Interview skills 
 2 
• Risk taking skills 
3 
• Team-working  skills 
4 
• Presentation skills 
5 
• Sales/Negatiation skills  
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Table1. Descriptive statistics for “Interviewing skills”   
Interviewing skills 
 N Minimu
m 
Maximu
m 
Mean Std. 
Deviation 
Contribution of school   155 1 5 3,61 1,203 
Contribution of friends 
and family 
145 1 5 3,23 ,799 
Contribution of work 
experience   
106 1 5 3,77 ,929 
Contribution of Graduate 
Program   
155 1 5 4,04 1,232 
Valid N (listwise) 98     
 
From  Table1 it can be concluded that the most important experience in the 
development of „Interviewing skills” is the „Graduate Program” with a mean of 4.04 on 
a 1 to 5 scale, followed by the experience „Work experience” with the value of the 
mean of  3.77. Third as importance was „school” with mean 3.61 and fourth „Friends 
and Family” with a mean of 3.21.   
The next skill in students top is “Risk Taking”. Using the descriptive function from the 
SPSS program we will generate Table2 that shoes the importance of each experience.  
Table2. Descriptive statistics for “Risk Taking Skills” 
Risk Taking Skills 
 N Minimum Maximum Mean Std. Deviation 
Contribution of school   155 1 5 3,10 1,392 
Contribution of Friends 
and Family   
155 1 5 3,37 1,140 
Contribution of work 
experience   
110 1 5 3,44 1,303 
Contribution of 
Graduate Program  
155 3 5 4,45 ,646 
Valid N (listwise) 110     
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Again, the “Graduate Program” is the experience that is most highly valued by students 
in the development of the skill. For “Risk taking skills” the Graduate program has a 
mean of 4.45, followed by work experience with a mean of 3.44. On the third place we 
notice a difference comparing with “Interviewing skills”; here “Friends and Family” 
have the third highest value of the mean 3.37 and last comes school with 3.10.  
Next in the hierarchy is “Team working Skills”. Based on participants‟ answers the 
perceived importance of the four experiences in the process of skills developments, 
shows the “Graduate Program” (mean 4.32) as being the most important, followed by 
“Work Experience”(mean 4.19), then by “School” and the least important is “Friends 
and Family” ( mean 3.79). The results are shown in Table3.  
Table3. Descriptive statistics for “Team Working Skills”  
Team Working Skills 
 N Minimum Maximum Mean Std. Deviation 
Contribution of school  155 1 5 3,79 ,843 
Contribution of friends 
and family   
155 1 5 3,24 ,830 
Contribution of work 
experience   
111 3 5 4,19 ,757 
Contribution of  
Graduate Program 
152 2 5 4,32 ,802 
Valid N (listwise) 108     
 
“Presentation skills” are the fourth most important skills   that students believe they 
should have in the beginning stages of their career. After analyzing the SPSS output in 
Table4, we have the “Graduate Program”(mean 4.29) perceived as being the most 
important experience, but it‟s now followed by “School”(mean 4.01), then by “Work 
experience”(mean 3.72) and last by “Friends and Family”(mean 3.01). ). In school 
students get involved in different projects that most of the times involve presentation. 
Therefore it was expected for school to have an important role in developing this skill. 
According to SPPS school is the second most important experience after the Graduate 
Program.   
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Table4. Descriptive statistics for “Presentation Skill” 
Presentation Skills  
 N Minimum Maximum Mean Std. Deviation 
Contribution of school   153 1 5 4,01 ,980 
Contribution of Friends 
and Family  
150 1 5 3,01 1,078 
Contribution of work 
experience   
109 2 5 3,72 ,901 
Contribution  of the 
Graduate Program  
155 3 5 4,29 ,738 
Valid N (listwise) 105     
 
The last set of skills from the top five employability skills is „Sales/ Negotiation skills”. 
The SPSS results shown in Table5., rank the „Graduate Program”( mean 4.30) first in 
the experience importance, „Work experience” (3.27) comes secondly, but very close is 
positioned „School” ( mean- 3.22) and the fourth is „Friends and Family” ( 2.97). 
 
Table5. Descriptive statistics for “Sales/Negotiation Skills” 
 
Sales / Negotiation skills 
 
N 
Minimu
m 
Maximu
m Mean 
Std. 
Deviation 
Contribution of School   155 1 5 3,22 1,260 
Contribution of 
friends&fam 
152 1 5 2,97 1,076 
Contribution of w exp   118 0 5 3,27 1,540 
Contribution of  
Graduate P. 
155 2 5 4,30 ,846 
Valid N (listwise) 117     
 
 
Based on the results shown so far it is evident that participants in the Graduate Program 
highly value the program as a developer of employability skills, as it scored the highest 
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value for each of the five skills. The second most valued experience is “Work 
Experience”, and the third place was most of the times taken by “School”. In order to 
support this scale of importance a descriptive analysis is presented in Table6.  
Table6. Descriptive statistics for Top5 Skills 
Experience importance for top five skills 
 
N 
Minimu
m 
Maximu
m Mean 
Std. 
Deviation 
SchoolTopFive 153 2,00 5,00 3,6405 ,77370 
FFTopFive 145 1,80 4,80 3,1310 ,67839 
WorkExpTopFi
ve 
105 2,00 4,80 3,6819 ,69708 
GraduateTopFi
ve 
152 2,80 5,00 4,2671 ,61156 
Valid N 
(listwise) 
96 
    
 
Figure5. Experience importance for Top5 Skills 
 
 
 
 
 
 
 
The variables in the Table6 labeled as: “SchoolTopFive”, “FFTopFive”, 
“WorkExpTopFive” and “GraduateTopFive” were constructed by creating new 
variables which are the averages of the means from each of the four experiences for the 
top five skills. As an example : SchoolTopFive = School Importance for the 
0
1
2
3
4
5
School Friends and
Family
Work
Experience
Graduate
Program
Experience importance for top 5 skills 
Mean Values
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development of Interview Skills + Risk Taking Skills + Team Working Skills + 
Presentation Skills + Sales/Negotiation Skills)/5.  
Question 8 and question 10 from the questionnaire measure in a different way how 
ready the students feel for the work place.  
 
Question  8 asks them to choose on the of following possible answers: “I had neither 
the necessary technical skills nor sufficient understanding of how to get on in the work 
place”, ”I felt I lacked  technical skills, but had some understanding of the work 
environment”, “I felt that I had technical skills, but was missing a good understanding 
of what the world of work entailed”, “I knew I had a lot to learn, but felt well equipped 
with the skills I had  to get on with it”, “I felt my skills were fully honed”.  
 
In order to construct a Likert scale the first statement was assigned with the value of “1 
– no preparation”,   the second statement received “2 – low preparation”, the third “3 – 
medium preparation”, the fourth statement “4 – good preparation” and the last statement 
“5- very good preparation”. The results constructed with the new variable called “Level 
of preparation to enter the job market” are shown in Table7. 
 
Table7. Descriptive statistics on students‟ level of work readiness 1 
 Level of preparation to enter the job market  
 
Frequenc
y Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid no preparation 4 2,6 2,6 2,6 
low preparation 5 3,2 3,2 5,8 
medium 
preparation 
51 32,9 32,9 38,7 
good preparation 78 50,3 50,3 89,0 
very good 
preparation 
17 11,0 11,0 100,0 
Total 155 100,0 100,0  
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Figure6. Level of work readiness 1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
What we can conclude after the statistical analysis is that the majority of the students 
sample have a „very good” (17) level of preparation for the labor market, a „ good” (78) 
level preparation and a medium level (51). This takes us to conclusion t 91.4% of the 
students have a medium or higher level of preparation for the labor market. We consider 
the new created variable (the „Level of preparation to enter the job market”) as a proxy 
to students‟ employability.  
 
Question 10 asked students to rate their work readiness on a scale from 1 to 5, where 1 
was very low prepared and 5 very well prepared. Table8 presents the results from 
question 10. 
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Table8. Descriptive statistics on students‟ level of work readiness 2 
 
How well prepared did you feel for the work place? 
 
Frequenc
y Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid very low 
prepared 
2 1,3 1,3 1,3 
low prepared 25 16,1 16,1 17,4 
average prepared 66 42,6 42,6 60,0 
well prepared 41 26,5 26,5 86,5 
very well 
prepared 
21 13,5 13,5 100,0 
Total 155 100,0 100,0  
 
 
Figure7. Level of work readiness 2 
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Question 11 measures the work commitment students have, also using a Likert scale 
from 1 – very low level work commitment, to 5- high level of work commitment.  
 
Table9. Descriptive statistics about students‟ level of work commitment 
Work Commitment 
 
Frequenc
y Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid Above average 22 14,2 14,2 14,2 
Average level   84 54,2 54,2 68,4 
Low level   49 31,6 31,6 100,0 
Total 155 100,0 100,0  
 
Figure8. Students‟ level of work commitment  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure8 and Table9 indicates that 68.4% of the sample have an average and above 
average work commitment. The interesting aspect to notice in these results is that none 
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of the interviewed students had a very low level of work commitment or a very high 
one. The explanation here could be the age and the fact that they don‟t have a lot of 
working experience or working motivators. Further research could analyze the 
development of this indicator in time. 
  
The questionnaire was designed to measure also the “Career awareness of students”. 
Based on question 3, we constructed a Likert scale from “1- very low level” to “4- good 
level”, and the results are presented in Table10.  
Table10. Descriptive Statistics on students‟ “Level of Career Awareness”  
Level of Career Awareness  
 
Frequenc
y Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid very low 
level 
9 5,8 5,8 5,8 
low level 51 32,7 33,1 39,0 
good level 70 44,9 45,5 84,4 
very good 
level 
24 15,4 15,6 100,0 
Total 154 98,7 100,0  
Missing System 2 1,3   
Total 156 100,0   
 
Figure9. Level of career awareness  
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It‟s encouraging to see that 60.3 % (94) of the sample have a good and very good level 
of career awareness. According to their statement from question number 3 they have an 
idea of a range of careers and they also know if they are fitted for their skills and 
interests. Also, it shouldn‟t be ignored the percentage of 38.5% that scored low and very 
low in career awareness. These students still don‟t know what their career options are 
and if they have the right skills for the available jobs.  
 
Next we will try to identify if there is statistical prove of a correlation between this 
variable and the next three variables: “Level of university preparation”, “Importance of 
school in the development of the 8 skills”, “Importance of Graduate Program in the 
development of the 8 skill”. The reason why these three variables were chose is because 
any statistical correlation between them would be an important finding for the present 
research.  
In order to test the statistical importance of the correlations it‟s going to be used the 
“Correlation – Bivariate” function from SPSS. Table11 present the results of the first 
correlation. 
Table11. Correlation test  
 
The first correlation between the „Level of Career Awareness” and  the „Level of 
University Preparation” present a Pearson Correlation value of „0.459” which means 
that there is evidence of a positive and medium strength relationship between the two 
variables. Therefore we can state that a student that has a high level of university 
preparation it will also have a high level of Career Awareness.  
33 
 
 
 
The other two correlations are shown in the Table12. There is statistical evidence that 
for both of them have a positive relationship. Though, the correlation between the 
importance of the Graduate Program and the level of career awareness is stronger than 
the one with the importance of school, for the research sample.   
  
Question 4 asked students to choose the experience that in their perception was the 
most important in understanding their career options.  
 
 
Table12. Correlation Test 
Correlations 
 
Level of 
Career 
Awareness  
The 
Importance of 
Graduate 
program on 
the 
development 
of the 8 skills 
The 
Importance of 
school for the 
development 
of the 8skills 
Level of Career 
Awareness  
Pearson Correlation 1 ,289
**
 ,138 
Sig. (2-tailed)  ,003 ,091 
N 154 107 152 
The Importance of 
Graduate program on the 
development of the 8 
skills 
Pearson Correlation ,289
**
 1 ,456
**
 
Sig. (2-tailed) ,003  ,000 
N 107 107 107 
The Importance of 
school for the 
development of the 
8skills 
Pearson Correlation ,138 ,456
**
 1 
Sig. (2-tailed) ,091 ,000  
N 152 107 153 
**. Correlation is significant at the 0.01 level (2-tailed). 
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Table13. Descriptive statistics regarding career option  
What was it that shaped your understanding of your career options and what 
you wanted to do? 
 
Frequency Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid School work 
itself 
7 4,5 4,5 4,5 
Family and 
friends 
34 21,8 21,9 26,5 
Work experience 26 16,7 16,8 43,2 
Graduate 
Program 
88 56,4 56,8 100,0 
Total 155 99,4 100,0  
Missing System 1 ,6   
Total 156 100,0   
     
 
As Table13 shows the Graduate Program was perceived as the most important by 
56,%of the sample, the second most important experience was „Family and 
Friends”(34), the third „Work Experience”(26) and the fourth one „School”(7). 
  
Coming back to the research question (“What is the impact of the skills coming from two 
experiences: “School” and “Graduate Program” on students‟ employability”) we will 
try to answer this question in the next section For this we need to run a simple linear 
regression. 
For the construction of the regression the dependent variable chose was „Level of work 
readiness” (the functionality of question 10 „How well prepared did you feel for the 
work place?”) and as independent variables used to explain the model, were chose the 
following two: „Importance of the School Experience in the development of the 8 
employability related skill” and „Importance of the Graduate Program Experience in the 
development of the 8 employability skills”. Further in the current paper we will find 
these two variables under the name of „Schooling Variables”.  
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The hypothesis of the regression:  
H0:  Students‟ readiness to enter the job market is not linearly related to the importance 
of the „Schooling Variables” 
H1:  Students‟ readiness to enter the job market is linearly related to the importance of 
the „Schooling Variables”  
Running the simple regression function will help us reject of accept the null hypothesis, 
which in this case means if we have statistical evidence that students‟ level of work 
readiness is influenced or not by the importance of the „Schooling Variables”. 
Table15presents the SPSS output of the performed regression.  
Table14. Regression analysis regarding students‟ work readiness 
Variables Entered/Removed 
Model Variables Entered Variables Removed Method 
d
i
m
e
n
s
i
o
n
0 
1 The Importance of 
Graduate program on the 
development of the 8 skills, 
The Importance of school 
for the development of the 
8skills
a
 
. Enter 
a. All requested variables entered. 
b. Dependent Variable: How well prepared did you feel for the work place? 
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Model Summary 
Model 
R R Square Adjusted R Square 
Std. Error of the 
Estimate 
d
i
m
e
n
s
i
o
n
0 
1 ,406
a
 ,165 ,149 ,898 
a. Predictors: (Constant), The Importance of Graduate program on the development of the 
8 skills, The Importance of school for the development of the 8skills 
 
ANOVA
b
 
Model Sum of 
Squares df 
Mean 
Square F Sig. 
1 Regression 16,560 2 8,280 10,258 ,000
a
 
Residual 83,945 104 ,807   
Total 100,505 106    
a. Predictors: (Constant), The Importance of Graduate program on the 
development of the 8 skills, The Importance of school for the development of 
the 8skills 
b. Dependent Variable: How well prepared did you feel for the work place? 
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Coefficients
a
 
Model Unstandardized 
Coefficients 
Standardized 
Coefficients 
t Sig. B Std. Error Beta 
1 (Constant) 1,139 ,504  2,259 ,026 
The Importance of 
school for the 
development of the 
8skills 
,279 ,117 ,240 2,381 ,019 
The Impprtance of 
Graduate programe on 
the development of the 
8 skills 
,309 ,132 ,236 2,341 ,021 
a. Dependent Variable: How well prepared did you feel for the work place? 
 
The value of R square that amounts to 16.5 indicates that two independent variables 
were accounted for the 16.5% of the total variation in your employability variable, a 
finding that is impressive.  
 
By analyzing the coefficients table we can state if the two variables are statistically 
significant for the model or not. The sign of the two coefficient „0.240” and „0.236” 
have the expected positive sign, meaning that there is a positive relationship  between 
the independent variables of the model and our employability variable. Also, both skills 
that have been built up in school and in the graduate program were found to be 
statistically significant at a 5% level of significance. 
 
Therefore we have evidence to reject the null hypothesis, and to state that students‟ 
level of work readiness is significantly influenced by formal schooling and by the 
Graduate Program developed by JA-YE.   
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Second dimension – Attitude towards entrepreneurship 
The last part of the questionnaire there are two questions that are strongly connected 
with students‟ attitude towards entrepreneurship. Question 12 presents a set of nine 
variables that can be considered barriers in one‟s intention to start up a company. The 
set of variable comprises : fear of failure, work load, lack of confidence, lack of 
understanding of the process, no product/service idea, managing people, managing 
budgets, didn‟t feel I had the skills required, didn‟t feel I had the knowledge required.  
Table15. Descriptive statistics on the importance of the barriers towards 
entrepreneurship 
Descriptive Statistics 
 N Minimum Maximum Mean Std. Deviation 
Fear of failure 155 1 5 3,68 1,338 
WorkLoad 155 1 4 2,19 1,133 
Lack of Confidence 155 1 5 2,45 1,368 
Lack of understanding 
the process 
155 1 5 2,31 1,214 
No product idea 155 1 5 3,06 1,517 
Managing People 155 1 5 2,06 1,094 
Managing Budgets 155 1 5 2,20 ,963 
No Skills 155 1 4 1,90 ,910 
No Knowledge 155 1 5 1,99 ,908 
Valid N (listwise) 155     
 
Figure10. Importance order of the barriers towards entrepreneurship 
    
 
 
 
 
 
1 • Fear of failure 
2 • No product idea 
3 • Lack of confidence 
4 • Lack of understanding the process 
5 • Managing budgets 
6 • Work Load 
7 • Managing People  
8 • No knowledge 
9 • No skills  
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Based on students‟ ratings for the present barriers, shown in Table15, it was constructed 
the top of the variable, illustrated by Figure10. Therefore, the barrier ranked as being 
the highest in the trial of becoming an entrepreneur is the “Fear of Failure” and the least 
important is “No skills”. Given that all the participants to the survey are participants in 
the Graduate Program it is expected that their perception about the skills owned is high, 
therefore “the skills” are not perceived as a barrier.  
Question 13 comes to offer a better picture regarding the “Helpers of becoming 
entrepreneurs.” The structure of the question asked students to give “1”for being a 
helper and “0”for not being considered a helper. The results are shown in Table16. 
 Having to choose between school, family and friends, work experience and the 
Graduate Program the highest mean value is obtained by the Graduate Program (.95), 
followed by “School”, “Work experience” and last by “Friends and Family”.  
Table16. Descriptive statistics on the facilitators of entrepreneurship 
Descriptive Statistics 
 N Minimum Maximum Mean Std. Deviation 
If you were to start your 
own business would you 
draw in school work? 
155 0 1 ,46 ,500 
If you were to start your 
own business would you 
draw in family and 
friends? 
154 0 1 ,29 ,453 
If you were to start your 
own business would you 
draw in work experience 
139 0 1 ,42 ,495 
If you were to start your 
own business would you 
draw in the Graduate 
Program? 
151 0 1 ,95 ,211 
Valid N (listwise) 134     
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In order to have a better and more detailed picture regarding the way in which 
youngsters perceive the importance of the above barriers towards entrepreneurship, we 
have conducted descriptive analysis using filters for gender groups and for age groups 
based on question 12. The summary of the results is presented further in the paper.   
First we have the ranking of the barriers‟ importance based on gender differentiation. A 
quick look on the Table17 shows that the top three barriers are the same for both 
genders: „Fear of failure” (3.77 and 3.62), „No product idea” (2.6 and 3.27) and the 
„Lack of confidence” (2.63 and 2.35). However even if the top three is identical, we 
notice that the rest of the ranks are not matching anymore until the least important 
barrier which was considered to be by both gender „ No skills”(1.95 and 1.88).  
Table17. Barriers rankings analysis on genders       
Barriers towards entrepreneurship - Ranked by gender 
Feminine Masculine 
Fear of failure 3,77 Fear of failure 3,62 
No product idea 2,7 No product idea 3,27 
Lack of Confidence 2,63 Lack of Confidence 2,35 
Managing Budgets 2,46 
Lack of understanding the 
process 
2,23 
Lack of understanding the 
process 
2,44 Workload 2,07 
WorkLoad 2,39 Managing Budgets 2,05 
Managing People 2,26 No Knowledge 1,99 
No Knowledge 2 Managing People 1,94 
No Skills 1,95 No Skills 1,88 
 
Moving on to the barriers analysis for age groups, we can notice in Table18 the first 
similarity between the groups. All three groups have placed on the first rank as 
importance the barrier „Fear of failure” and second the barrier „ No product idea”. 
Because of the small sample of students in the third age group we will continue the 
analysis of the results only for the first two groups. 
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Table18. Barriers rankings analysis on age groups 
Barriers towards entrepreneurship - Ranked by age group 
19-22 
49.4 % 
23-26 
44.9% 
27-29 
5.1% 
Fear of failure 3,48 Fear of failure 3,74 Fear of failure 5 
No product idea 2,38 No product idea 2,11 No product idea 5 
Workload 2,26 Lack of Confidence 2,83 Workload 1 
Lack of understanding 
the process 2,3 
Lack of understanding the 
process 
2,47 
Lack of Confidence 1 
Managing Budgets 2,91 Managing People 
3 
Lack of understanding 
the process 1 
Lack of Confidence 1,97 Managing Budgets 2,27 Managing People 1 
No Knowledge 2,27 Workload 2,26 Managing Budgets 1 
No Skills 1,99 No Knowledge 1,91 No Skills 1 
Managing People 2,14 No Skills 1,94 No Knowledge 1 
 
 The ranking of the barriers follows almost the same path, expect of the „ workload” 
barrier that is perceived as a higher barrier by the 19-22 age group, than by the 23-26 
age group. This can be explained by the fact that the 19-22 age group are still in 
university and they haven‟t passed through as many experiences as their peers from the 
age group 23-26. 
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Conclusions  
In the final chapter, an answer to the research question is given. The general consensus 
after constructing the present research paper and after analyzing the existing literature in 
this area is that training for employability is very important, and it can be asses only 
through the synergy effect of two major experiences: school and learning-by-doing 
programs
2
.   
We can conclude after finishing this research that both formal schooling and the 
Graduate Program have a significant positive influence on students‟ employability. 
These two experiences help students develop skills that are very important and highly 
valued in the early stages of their career.   
The focus of the study was on identifying students‟ level of work readiness, the 
employability skills that they possess, and which are the experiences that helped to the 
development of the skills.  Entrepreneurship is a relevant option for young graduates 
nowadays, as the economic environment is going through a lot of changes that bring up 
opportunities for new business. Therefore, the study also identified which are the 
biggest barriers in students‟ perspective, in starting their own business and what 
experiences can be considered as being facilitators.  
The current survey presents encouraging results regarding students‟ work readiness. The 
majority of the analyzed sample believes that their level is above average and also that 
they have an idea of a range of possible careers and if they are equipped with the 
necessary skills. Regarding the employability skills in students‟ perspective the most 
important are interviewing skills, risk taking skills, team-working skills, presentation 
skills and sales/ negotiation skills. Further research can make a comparative analysis 
between students‟ importance of the skills and employers‟ one. This will help to 
identify any gaps of perception between the two parts, and to work together towards a 
better understanding of employability and the required skills.  
The present research was realized on a sample comprising only students which had the 
quality of being participants in the Graduate Program. Hence, it was expecting that this 
influence to have a positive influence towards to overall results of the study. The 
expectations were met, and the results show that the „Graduate Program” participation 
                                                          
2
 The „Graduate Program” delivered by JA-YE is a learning-by-doing program  
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experience is one of the main factors that facilitate skills assessment and work 
readiness.  
Furthermore we can conclude that this study gives credit to the „learning-by-doing” 
programs, such as the Graduate Program, and a higher collaboration between the 
educational institutions and the providers of these programs is highly recommended. 
The synergy effect between the two can have very positive outcome on students‟ and 
graduates career prospects.  
Further research and limitations of the current study  
The current empirical study had also some study limitations, which were acknowledged 
and will be considered as topics for further research. The main research limitation refers 
to the lack of the “working experience” of the participating students, having percentage 
of 67.5% of the sample that had working experience.  It was stated before in the paper 
that the sample analyzed had the quality of being participants in the Graduate Program, 
but the working experience was not compulsory.  
Further research should investigate how a higher percentage of working experience 
would affect the results of the study. But, even so, the focus of the empirical study relies 
on identifying the level of students‟ employability when graduating and soon after 
graduation, therefore it was not expected that they all have already gained working 
experience.  
The geographical coverage is also considered a limitation of the study. The sample 
analyzed consisted of students from six European countries (Romania, Portugal, Spain, 
Denmark, The Netherlands and Norway). Junior Achievement Young Enterprise 
delivers the Graduate Program in 15 European countries; therefore this could be a goal 
for further research, to enlarge the geographical coverage area.  
The current research can be used a base for a deeper analysis regarding gender 
stereotypic attitudes and also country/ regional stereotypic attitudes. These findings 
together with the ones from future research can bring a big added value to the existing 
literature in the field of students‟ employability and improvements to the practical side.  
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1. Please rate the extent to which the experiences below contributed to your 
development of the following eight skills. Please rate the experience from 1 – 5, 
where 5 is: „very important to skill development‟.  
 
 Employability 
skills  
School Friends and 
family  
Work 
Experience   
 JA-YE  
Graduate 
Program 
  Rating 1 - 5 Rating 1 - 5 Rating 1 - 5 Rating 1 - 
5 
1 Teamwork skills       
2 Presentation skills       
3 Interview skills     
4 Leadership skills      
5 Decision making 
skills 
    
6 Risk taking      
7 Self-motivation      
8 Sales/negotiation 
skills  
    
 
  
2. Which ONE of the following statements best describes the way you saw school 
work when you were at school 
  Please select 
1 I thought it was totally pointless   
2 I knew I had to do it because the qualifications would matter in 
future, but I didn‟t see how it was relevant  
 
3 I could see that the skills I learnt may be useful in future work  
4 I could see how both the content and the skills I learnt were 
applicable to work outside of school  
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3. Which ONE of the following statements best describes the career options you 
thought you had on leaving school   
  Please select 
1 I did not have a clue what my options where – neither what was 
available, nor what I‟d be good at  
 
2 I had an idea of a range of possible careers, but didn‟t know 
whether I‟d want to do them  
 
3 I had an idea of a range of careers and knew which ones best 
suited my  skills and interests  
 
4 I had a good understanding of a wide range of career choices, and 
what I wanted to do  
  
 
 
 
4. What was it that shaped your understanding of your career options and what 
you wanted to do?   
 Activity  Y/ N If yes, how? 
1 School work itself   
2 Family and friends   
3 Work experience     
4 JA-YE   Program     
5 Other (please explain)   
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5. If you went to university, please rate the following statements according to how 
much you agree with them, ranging from „disagree strongly‟ (1) to „very much 
agree‟ (5). . 
  1 2 3 4 5 
1 The skills I learnt at university, and 
the content of my degree, were 
relevant to my future career  
      
2 I chose my degree because it was 
relevant to the career I wanted 
       
3 Enterprise education from school 
and at university were as (or more)  
relevant to future work skills than 
my degree  
      
4 None of my skills from formal 
education were relevant to my future 
work  
     
 
6. Thinking about the initial stages of your career, please ORDER the following 
skills from that which was most important (1) to the least important (7) 
   
1 Teamwork skills    
2 Presentation skills   
3 Interview skills   
4 Leadership skills    
5 Decision making skills   
6 Risk taking    
7 Sales/Negotiation skills    
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7. Which ONE of the following statements best describes the way you came to 
your first job?  
 
  Statement  Please 
select  
1 I pretty much fell into it – I needed a job, and it was there  
2 I was offered the job through my JA-YE company    
3 It was recommended by a family member or friend    
4 It was the first job I found that I thought looked quite interesting   
5 I chose it because I thought it suited my skills and interests  
6 I had known what I wanted to do for a long time, so I conducted a very 
targeted job-search to get there 
 
 
 
8. Please select ONE of the following statements which best describes how you felt 
in the initial stages of your career  
  Please select 
1 I had neither the  necessary technical skills nor sufficient 
understanding of how to get on in the work place  
 
2 I felt I lacked  technical skills, but had some understanding 
of the work environment 
 
3 I felt that I had technical skills, but was missing a good 
understanding of what the world of work entailed 
 
4 I knew I had a lot to learn, but felt well equipped with the 
skills I had  to get on with it 
 
5 I felt my skills were fully honed   
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9. What best prepared you for the workplace? 
 Activity  Y/ N If yes, how? 
1 School work itself   
2 Family and friends   
3 Work experience     
4 JA-YE  Program     
5 Other (please explain)   
 
10.  How well prepared did you feel for the workplace?   
1  Very low prepared  
2  Low prepared  
3  Average prepared    
4   Well prepared   
5  Very well prepared    
  
11.   Please select ONE of the following statements that best describes you  
 
 Statement  Please 
select 
1 I live for work – I‟m passionate about what I do, and 
dedicate most of my time to it 
  
2 I find working fulfilling and engaging, but its not 
everything to me 
 
3 I think work is OK, but there are other things I would 
rather do 
 
4 I work to live – I only do it  because it pays the bills   
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12. Please rate the following factors on a scale of 1 to 5, where one is not a barrier 
and 5 is a large barrier to starting a company. 
 
 Statement  Please 
select 
1 Fear of failure  
2 Work load  
3 Lack of confidence  
4 Lack of understanding of the process  
5 No product/ service idea   
6 Managing people  
7 Managing budgets  
8 Didn‟t feel I had the skills required  
9 Didn‟t feel I had the knowledge required  
 
13. If you were to start your own business, what experiences would you draw on?  
  1 – Small influence 
  5 – Very big influence  
 
  1 2 3 4 5 
1 School work      
2 Family and friends       
3 Extra-curricular activity       
4 Work experience       
5 University (if 
applicable) 
     
6 JA- YE  Program       
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14. How old are you? 
 
 
 
 
 
 
 
15.   Gender 
 Gender Please 
select 
1 Female  
2 Male  
 
 
16.   Country     
       
 
    
 
 
 
 
 
 Age Please 
select 
1 19 – 22  
2 23 – 26  
3 26- 29   
